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Abstract  

The purpose of BRIGHTS project is to promote Global Citizenship 

Education (GCE) in formal and non - formal Educational contexts in 

Europe, with the help of digital storytelling (DS) techniques. The 

project will ada pt, disseminate and upscale two existing best 

practices, which fall into the scope of the Paris Declaration: (a) the 

RIGHTS ñPromoting Global Citizenship Education through Digital 

Storytellingò course and (b) the UNITE-IT ñUniting Europe through 

digital em powermentò online platform. BRIGHTS will be implemented 

in 4 European Countries (Belgium, Croatia, Greece and Italy) by 7 

project partners and will directly address secondary school teachers 

and trainers (e - facilitators, youth workers, cultural mediators , etc.) 

working in formal and non - formal educational settings with young 

people. The project will realize a training curriculum and a blended 

course. At least 400 teachers and trainers will be trained through a 

MOOC on how to implement GCE inclusive educatio nal approach 

using DS. A subset of them (100) will attend face to face workshops 

and then directly apply the acquired methodology with young people 

at risk of marginalisation in disadvantaged areas and institutions of 

the project countries. Around 1500 you ng people (13 -19 years old) 

will be directly involved in the project and engaged in the production 

of digital stories on global challenges and subjects including human 

rights, peace and democratic values, intercultural dialogue, active 

citizenship , etc. BR IGHTS will generate multiplier effects at local, 

regional, national and European level in the education and training 

sector. Sustainability of project results is ensured by the 

establishment of the first European Community on Global Citizenship 

Education. This online community will use an improved version of the 

existing UNITE - IT platform to foster cooperation and synergies 

among project participants, existing members of the community and 

new interested actors.   

The report on Training Needs A nalysis for tea chers and trainers in the 

field of Global Citizenship Education (GCE) represents the first project 

milestone and it provides the necessary framework for the 

implementation of the following activities . Its main aim is to identify 

the priority aspects for th e adaptation and improvement of the 

RIGHTS project course Curriculum, and its final piloting, evaluation 

and upscaling, using an upgraded version of the UNITE - IT platform .  
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In the first chapter, we present the outline of the two Best Practices 

selected for  the BRIGHTS project (RIGHTS and UNITE - IT), focusing 

on their strengths and weaknesses both in terms of results already 

obtained with their implementation and with a specific reflection on 

their transferability potentials for the BRIGHTS pilots.  

Based on t he main assumptions highlighted in the outlines , the 

second chapter includes an overview of the methodological 

framework for the conduction of the research activities, elaborated 

by Associazione Centro Studi Città di Foligno  (CSF) , which included  

guideline s and template s for the collection of data through semi -

structured interviews of experts and teachers/trainers  in four partner 

Countries . 

With the third chapter, being the general framework of the BRIGHTS 

project, we focus on GCE by offering a comprehensiv e and updated 

overview of the most relevant activities and networks at local, 

national and European level , as well as highlighting comparative 

views on the role of GCE in educating future European citizens.  

The fourth chapter of the report goes deeper on t he specific 

framework of BRIGHTS, presenting the results of a SWOT analysis on 

the exploitation of digital storytelling in GCE initiatives for youths and 

providing relevant information for maximizing the impact and the 

success of the blended course that wi ll be designed and piloted within 

the timeframe of the project.  

During a relatively short period of time, all the partners involved in 

the research activities have demonstrated to be actively dedicated 

for the achievement of high -quality and relevant info rmation, with a 

particular focus on:  

1.  getting a better understanding of the main targetsô needs for 

approaching GCE ;   

2.  involving the key stakeholders at an early stage of the projectôs 

implementation as a strategic factor for the successful start -up 

of the Policy Influence Plan ;  

3.  making the target groups and the civil society aware of the 

projectôs objectives and activities;  

4.  providing a solid ground for the development and 

contextualization of the training contents, as well as for the 

delivery of the trainin g itself .  
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Moreover, as a complementary research tool, an open call for 

contributions  has been published on the projectôs website and 

widely disseminated th rough social networks a nd dedicated platforms 

for e -participation. In fact, although the research phase of the project  

terminates with the publication of the final reviewed version of this 

report, the partnership agrees on maintaining this tool available for 

the whole duration o f the project, aiming at continuously collecting 

additional resources and inputs, as well as enlarging  a GCE 

community of practice already established with a dedicated 

working group  on the UNITE - IT platform .   

 

http://www.brights-project.eu/en/open-call-for-contributors/
http://www.brights-project.eu/en/open-call-for-contributors/
http://www.unite-it.eu/group/global-citizenship-education
http://www.unite-it.eu/group/global-citizenship-education
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During the start -up phase of the project, the University ñGuglielmo 

Marconiò (USGM) and Telecentre-Europe, which has been recently 

renamed as ALL DIGITAL, produced a detailed outline of the two Best 

Practices selected for the BRIGHTS project, namely:  

The Comenius Multilateral Project RIGHTS  

ñpRomotIng Global citizensHip education 

Through digital Storytellingò (ANNEX A) , 

coordinated by USGM from October 2011 to  

September 2013;  

The  KA3- ICT Networ k of the Lifelong Learning 

Progamme  UNITE - IT  ñDigital Inclusion Networkò 

(ANNEX B) , coordinated by Telecentre -Europe in 

2012 -2015 and still operating as an online 

community and informal network of almost 800 

users from 85 countries.  

 

One of the main object ives of  the BRIGHTS project , in fact, is  to  

disseminate and upscale at local, regional, national and EU level 

these two best practices by:  

a)  widening the educational contexts (to include non - for mal and 

informal learning),  

b)  increasing the number of target grou ps to be directly involved 

in the project activities (teachers and trainers working with 

young people; key stakehol ders and policy makers) and  

c)  implementing project activities in countries and regions that 

were not involved in the original projects.  

Theref ore, in order to ensure the quality of the upscaling process, the 

referent pa rtners of each best practice were  asked to reflect on the 

strengths and weakness es of their respective initiatives and, using a 

template provided by CSF, to present them during th e Kick -off 

meeting of the project, which was  held in Brussels last January 2017.  

1.  Upscaling  RIGHTS and UNITE - IT  
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1.1.  Exploiting the RIGHTS curriculum and course  

RIGHTS produced a didactic methodology for Global Citizenship 

Education based on Digital Storytelling and an e - learning course 

tar geted at secondary school teachers and students. The course was 

successfully implemented in 7 Countries (Italy, Bulgaria, Spain, 

Portugal, Turkey, Switzerland and Norway) and allowed both 

secondary school teachers and students to approach GCE in a 

creative  and interactive way, and at the same time to develop 

transversal key competences such as digital, social and civic 

competences and intercultural awareness. The methodology 

proposed by the project was based on the understanding of the 

multicultural and mul ti - linguistic nature of Europe and how national 

cultural identities interact with the European Identity.  

Such a good practice, which  has been already tested with 15 0 

teachers and 200 students, represents a perfect background for 

further investigation in th e field of GCE and, based on the outline 

provided by the coordinating organisation USGM, it has supported the 

design of the research  methodological framework in different ways:  

 

F
ro

m

ÅIn the comparative 
research a variety of 
concepts, practices and 
objectives were attributed 
to GCE

ÅDigital storytelling is 
mainly practiced as a 
supporting measure to 
educational projects and 
not as a core activity

ÅAn e -course and numerous  
multilingual resourses have 
been produced under 
Creative Commons

Å150 digital stories have 
been produced and are 
available online 

ÅDifficulty to manage social 
networks and to ensure the 
sustainability of the project

T
o ÅA new focus on 

competences for GCE and 
Global Citizenship is 
stressed out during the 
semi -structured interviews

ÅWe implement a SWOT 
analysis on Digital 
storytelling to produce 
related recommendations

ÅBuilding upon the Open 
Educational Resources' 
repository of RIGHTS we 
collect material through an 
Open Call for Contribution

Å19 stories with English 
subtitles used as real cases 
during the research

ÅWe invite experts and 
educators to join an online 
community of practice
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1.2.  GCE Community of Practice on Unite - IT  

The main result of the project is the UNITE - IT online community and 

informal Network ( www.unite - it.eu ) of digital inclusion 

professionals and practitioners throughout Europe and beyond. 

Members are professionals working for organisations specialised in 

digital inclusion, ICT teachers, trainers from telecentres and NGOs, 

or people simply interested in digital skills and community 

development ï the UNITE - IT community is for all. Although UNITE -

IT is mainly a Europe -wide network (77% of total members), it has  

so far attracted a considerable international community of members.  

Besides the more technical aspects and considerations, which will be 

taken into account by the partner responsible  for the establishment 

of a GCE Online Community, the most relevant issue  for the purposes 

of the research  concerns the actual low rate of contributions and 

interaction between members, especially in those working groups 

where there is not a leading communicator.  

For this reason, aiming at identifying the best conditions and fe atures 

for a GCE Online Community, which would have the capacity to be 

operative and to keep growing even after the duration of the 

BRIGTHS project, both the target groups interviewed during the 

research activities have been asked to share their opinion on :  

Ā the role of the community in setting up global citizenship 

values;  

Ā added values in setting up virtual communities focused on 

GCE; 

Ā their interest to be actively involved in such a community of 

practice.  

In fact, a long - lasting community of practice, espec ially if based on 

virtual platforms, should be based on self -governance, a sense of 

ownership, trustfulness, recognition of  contributions, high 

expectations for value creation, organizational voice, connection to a 

broader field, interactions with other co mmunities.  

All these aspects have been compared with the answers given by the 

respondents at the semi -structured interviews and finally analysed in 

the last chapter of this report (Boosting GCE through digital training, 

learning and networking).  

http://www.unite-it.eu/
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As it was already mentioned, the partnership met for the first time in 

January 2017 with a K ick -off Meeting in Brussels, where a specific 

session has be en dedicated to the  ñBest Practices and Training Needs 

Analysisò, with the aim of presenting the best practice outlines and 

confirming both the methodological and operational details for the 

conduction of the research.  

During the discussion with the project partners, several important 

topics were agreed, such as:  

Ā to design the research tools in a way that these could be 

flexible enough to be adapted for different target groups, as 

well as to meet the institutional, geographical and strategic 

needs of the partners supposed to cooperate in the conduction 

of the research activities;  

Ā to clea rly identify the topics of GCE that we want to focus on 

during the research, as well as in the further adaptation of the 

RIGHTS curriculum and e -course;  

Ā to investigate on the training needs related to digital skills 

(also referring to the MOOC and online c ollaborative tools) and 

to use examples of digital stories in the research phase as 

tools;  

Ā to focus more on the GCE contents when interviewing experts, 

while stressing more the pedagogical and training aspects with 

teacher s and trainers . 

 

2.1.  The field resear ch in the four partner Countries  

Following the main guidelines mentioned above, CSF has elaborated 

a research framework (ANNEX C), which was mostly based on the 

exploitation of a support track ( ANNEX C.3 ) for the conduction of 

semi -structured interviews in  the four partner Countries : Belgium, 

Italy, Croatia and Greece . 

The semi -structured interview has been chosen because it is a flexible 

survey tool, based on open questions and changeable during 

interaction (if the interview is conducted in presence), adap table to 

2.  The meth odological framework  
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different empirical contexts and to the different personalities of the 

respondents.  

Whether it was through a face - to - face interview, participating in  a 

focus group or completing an online survey, the respondents were  

asked  to express their  opinion  on the two main topics of BRIGHTS 

project (GCE and Digital Storytelling) but, differently from a 

structured interview, they were  free to propose additional topics and 

go dee per in those ones that best fit  with their  interests, priorities 

and professional peculiarities.  

All potential interviewees received an invitation letter (ANNEX C.1) 

and, if they finally accepted to contribute to the research, they signed 

a consent form for the publication of quotes and personal details on 

this report (ANNEX C.2).   

The field research was  

implemented between 

March and April 2017 by  

four of the project 

partners, representing 

different EU Countries, 

while Telecentre -Europe 

had the responsibility to 

disseminate the Open 

Call for Contribution at 

European level and to 

contri bute with a report   

on policies, projects and 

other related initiatives 

and networks that are 

relevant in the field of 

GCE. 

After the collection of all 

expected interviews, 

each partner involved in the field research  has produced National 

Report s that have  been compared by the CSF for the publication of 

this final report and that will be used at national level to maximize 

the impact of the action and increase the awareness on the project.   
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2.2.  Analysis of the target groups  

As a general rule for the selection o f representatives from both target 

groups, it was suggested to focus on those professionals/volunteers 

who were strongly motivated to be involved also in the future 

networking, evaluation and training activities of the BRIGHTS 

project:  

 

For the first target group : 
teachers and trainers (secondary 

school teachers, e - facilitators, 
youth workers, cultural mediators, 

etc.) working in formal, non -
formal and informal settings 
(schools, Telecentres, Youth 

Centres, NGOs, etc.) with young 
people. 48 interviews in total.

In Italy 10 lower and upper 
secondary school teachers were 
contacted especially among the 
members of the Community of 
Practice on Digital Animation of 

the Umbria Region

In Croatia 14 among non formal 
education trainers and school 
professors, were enquired by 

carrying out three focus groups. 

In Greece, HOU interviewed 10 
professionals in the field of 

formal and non - formal education 
with experience in vulnerable 

groups and with emphasis to the 
ages of 13 -19

In Belgium, 12 teachers and 2 
directors of secondary schools 

were interviewed during face - to -
face individual or group meetings

For the second target group : 
Global Citizenship Education 

(GCE) experts, policy makers and 
representatives of NGOs or non -
profit organizations active in the 

field of human rights, peace 
promotion, sustainable 

development, international 
understanding and migrant issues. 

41 interviews in total.

10 Italian experts were invited 
mostly by sharing information 

about the project on the mailing 
lists of the General States of 
Innovation and the National 

Alliance for Sustainable 
Development

11 Croation experts, out of the 
17 contacted through Eurodesk 
Multiplicator events and direct 
meetings with local non -profit 
organization, filled the online 

form.

A focus group with 2 Greek 
experts was organized by HOU, 
while the other 8 respondents 

were directly contacted by HOU 
and Hepis for face - to - face or 

virtual meetings

MAKS directly contacted 10 
experts from relevant Belgian 

organisations and took the 
chance to disseminate the 

project during events on similar 
topics
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2.2.1.  Generalities of teachers and trainers  

 

A total of 48 teachers and 

trainers have been 

interviewed in the four 

project Countries, with a 

predominance of female 

representatives (35) in 

comparison with male ones 

(13).  

A result that is most 

probably due to the fact that 

th e majority of the piloting 

partners have preferred to 

involve teachers from 

secondary school s, where 

the percentage of female 

teachers is higher than the 

male ones  (ref. Eurostat) .  

Nevertheless, the opinion of 

a good representation of 

trainers and educator s (16 

in total, more or less a third 

of the sample) has been also 

taken  into consideration, 

bringing different 

perspectives and 

experiences in comparison 

with the research of the 

RIGHTS project. Besides 

Telecentr es, NGOs and 

Youth Centre, this  section of 

the sample includes also an 

educator at a cram school, a 

librarian and an educator for 

work placements.  

 

27%

73%

Male Female

67%2%

17%

8%

6%

Secondary school

Telecentres

No-profit/NGOs

Youth Centres

Other, please specify
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2.2.2. Generalities of experts in GCE   

 

With regards to the second 

target group, the piloting 

partners managed to 

ensure a more effective 

balance between fema le 

(24) and male 

representatives (17), 

collecting a total of 41 

interviews in the four 

Countries.  

In this case, also the 

statistical relevance of GCE 

thematic areas has been 

better represented with a 

slightly preference for 

experts in the Social 

inclusio n and cultural 

diversity (11), probably due 

to the urgency of facing the 

European migratory crisis, 

which is a daily hot topic in , 

at least , two of the four 

piloting Countries (Italy and 

Greece).  

Moreover, it has to be 

underlined that this was a 

very good occasion to get in 

contact with extremely 

relevant organisations, 

whose representatives  may 

play a key role for the 

mainstreaming of the 

project results at national 

and international level.   

41%

59%

Male Female

15%

27%

12%

22%

24%

Sustainable development and lifestyles

Social inclusion and cultural diversity

Gender equality

Peace and human rights

Active citizenship and democracy
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In  Italy , CSF interviewed experts from the 

Association of Virt uous Municipalities ( Comuni 

Virtuosi ), the General States of Innovation 

(Stati Generali dellôInnovazione) and the 

Table of Peace, an umbrella organisation 

of  cities  and  schools  that promote Peace and 

Human Rights education.  

In  Belgium , MAKS met with  Kleur 

Bekennen/An noncer la Couleur  (a Belgian 

organisation that disseminate s and support s 

World citizenship education in schools), the 

Flemish knowledge center of media knowledge  

Mediawijs , the Belgian state agency for 

development cooperation  BTC/CTB  and  Teach 

for Belgium  (a training organisation for 

teachers who teach in schools with a low socio 

economical index).  

In  Croatia , the first t o be interviewed by CTK 

were the experts from the Centre for Peace 

Studies ( Centar Za Mirovne Studije ), 

immediately followed by the Croatian Youth 

Network ( Mreģa mladih Hrvatske),  B.a.B.e. 

Be Active Be Emancipated  that has a 

particular expertise on gender equality and 

the  CEDRA national cluster  for eco -social 

innovation and development.  

In the context of our field research in  Greece , 

HOU visited the Koinoniko Polykentro ï the 

research and training institute of ADEDY 

(the  Greek Civil Service Confederation ). HOU 

also interviewed experts  in the Center for  Cross -

Cultural Psychology  and the  Centre of Cross -

Cultural Education  of the Un iversity of Athens. 

Interviews have also been held in the  Kethea 

Mosaic Centre  that seeks to facilitate the social 

integration of migrants and refugees and in 

particular drug addicts.  

http://comunivirtuosi.org/
http://comunivirtuosi.org/
http://www.statigeneralinnovazione.it/
http://www.cittaperlapace.it/
http://www.lamiascuolaperlapace.it/
http://www.annoncerlacouleur.be/
http://www.annoncerlacouleur.be/
https://en.mediawijs.be/
https://www.btcctb.org/
http://teachforbelgium.org/fr/accueil/
http://teachforbelgium.org/fr/accueil/
http://www.cms.hr/en
http://www.mmh.hr/hr
http://www.babe.hr/
http://www.babe.hr/
http://www.cedra.hr/
http://kpolykentro.gr/english-pages/
http://en.psych.uoa.gr/research/research-centres/centre-for-cross-cultural-psychology.html
http://en.psych.uoa.gr/research/research-centres/centre-for-cross-cultural-psychology.html
http://www.keda.uoa.gr/programs.php
http://www.keda.uoa.gr/programs.php
http://www.kethea.gr/el-gr/%CE%B8%CE%B5%CF%81%CE%B1%CF%80%CE%B5%CF%85%CF%84%CE%B9%CE%BA%CE%AC%CF%80%CF%81%CE%BF%CE%B3%CF%81%CE%AC%CE%BC%CE%BC%CE%B1%CF%84%CE%B1/%CE%BA%CE%B1%CF%84%CE%AC%CE%BB%CE%BF%CE%B3%CE%BF%CF%82%CF%80%CF%81%CE%BF%CE%B3%CF%81%CE%B1%20%CE%BC%CE%BC%CE%AC%CF%84%CF%89%CE%BD.aspx?id=11
http://www.kethea.gr/el-gr/%CE%B8%CE%B5%CF%81%CE%B1%CF%80%CE%B5%CF%85%CF%84%CE%B9%CE%BA%CE%AC%CF%80%CF%81%CE%BF%CE%B3%CF%81%CE%AC%CE%BC%CE%BC%CE%B1%CF%84%CE%B1/%CE%BA%CE%B1%CF%84%CE%AC%CE%BB%CE%BF%CE%B3%CE%BF%CF%82%CF%80%CF%81%CE%BF%CE%B3%CF%81%CE%B1%20%CE%BC%CE%BC%CE%AC%CF%84%CF%89%CE%BD.aspx?id=11
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Global Citizenship Education (GCE) does not have an official 

definition. It is a practice, which has been developed in Europe and 

in several non -European countries starting from the need to deal with 

some common challenges. These include t he changing international 

social and political situation, the globalization of the economy, 

information and transportation, the increase in migratory flows to 

richer countries, which has brought about the growth of an 

increasingly multi - cult ural society, t he economic crisi s, and the 

problems linked to climate change, to name only a few. These 

"global" problems have led many countries, with different 

procedures, timing and objectives, to try certain practices explicitly 

called "Global Citizenship Education".  Others, instead, have 

introduced in their school curricula, joining traditional civics or 

citizenship education, new issues which can be tied to GCE. The 

methods used and the practices/experiences adopted in different 

countries are often not the same and not based on the same thinking.  

The centre of Global Education in Belfast addressed a definition that 

in our opinion seems very clo se to what we want to achieve: ñGCE 

aims to raise awareness of global issues and encourage action 

towards social changeò. 

In this chapter , we will present the results of the first part  of our 

research, which is mostly based on comparative views on GCE 

analysed under three main aspects: the legal and policy framework, 

related initiatives and necessary competencies for all the act ors 

involved.   

3.1.  The legal and policy framework  

There are different interpretations of the notion of ñglobal 

citizenship ò. A common understanding outlined by UNESCO is that it 

means a sense of belonging to a broader community, beyond national 

boundaries, th at emphasizes our common humanity and draws on 

the in terconnectedness between people  as well as between the local 

and the global. Global citizenship is based on the universal values of 

human rights, democracy, non -discrimination and diversity. It is 

about civic actions that promote a better world and future. It 

3.   An updated  overview on GCE  
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addresses themes such as peace and human rights, intercultural 

understanding, citizenship education, respect for diversity and 

tolerance, a nd inclusiveness (UNESCO 2017). GCE enriches the 

concepts an d contents of all subjects and fields of education related 

to global development by widening their dimensions. GCE is not only 

about global themes, world problems and how to find solutions all 

together. It is also about how to envision a common future with  better 

life conditions for all, connecting local and global perspectives, and 

how to make this vision real and possible, starting from our own spot 

in the world  and changing it to be a better place for all citizens . 

3.1.1.  European overview  

Several definitions of global education or education for democratic 

citizenship can be found at a European level, while Global Citizenship 

Education (GCE or GCED) is a relatively new term, which still can't be 

found in European regulations or official documents. Nevertheless,  

we maintain that these definitions provide a significant framework to 

help us identify  the key characteristics of GCE. Various international 

documents are related to the development of the concept of global 

or citizenship education, from the Universal Dec laration of Human 

Rights  (Article 26, United Nations, General Conference, San 

Francisco, 10 December 1948) to nowadays. Here is a list of some of 

the most recent and relevant studies , recommendations and 

declarations :  

 

2008

ÅCouncil of Europe White Paper on 
Intercultural Dialogue

2010

ÅCouncil of Europe Charter on 
Education for Democratic Citizenship 
and Human Rights Education

2012

ÅEurydice study on "Citizenship 
Education in Europe"

2015

ÅParis Declaration on Promoting 
citizenship and the common values of 
freedom, tolerance and non -
discrimination through education 

2016

ÅEducation 2030 - Incheon 
Declaration "Towards inclusive and 
equitable quality education and lifelong 
learning for all"

ÅUNESCO ñTeacherôs Guide on the 
Prevention of Violent Extremism ò

2017

ÅUNESCO ñPreventing violent 
extremism through education: A 
guide for policy - makers ò

http://www.coe.int/t/dg4/intercultural/source/white paper_final_revised_en.pdf
https://rm.coe.int/16803034e5
http://eacea.ec.europa.eu/education/eurydice/documents/thematic_reports/139EN.pdf
http://ec.europa.eu/dgs/education_culture/repository/education/news/2015/documents/citizenship-education-declaration_en.pdf
http://www.uis.unesco.org/Education/Documents/incheon-framework-for-action-en.pdf
http://unesdoc.unesco.org/images/0024/002477/247764e.pdf
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3.1.2.  GCE in formal education systems  

Within the framework of formal education , all  four p iloting  countries 

have transposed the  EU Recommendation 2006/962/EC on key 

competences for lifelong learning , where Social and civic 

competences are described as the ability to participate effectively and 

constructively i n oneôs social and working life and engage in active 

and democratic participation, especially in increasingly diverse 

societies .  

Recently, in Italy, the MIUR 

(Ministry of Education, 

University and Research) 

has launched a Public Call 

for the implementati on of 

projects aimed at enhancing 

the skills of global 

citizenship, thus to ensure a 

more open, inclusive and 

innovative school , focusing on five different areas: a limentary 

education, food and territory; well -being, correct lifestyles, physical 

education and sports; environmental education; economic 

citizenship; respect for diversity and active citizenship . 

In Greece, starting from 2003 , the Pedagogical Institute developed a 

Cross -Thematic Curriculum Framework (DEPPS) that introduced a 

cross - thematic appro ach to learning, focusing on the horizontal 

linking of all subjects. This has resulted in the design of teaching 

subjects which cover several disciplines and some examples of such 

subjects include: ñsocial studies and citizenship educationò, ñstudies 

of th e environmentò or ñexploring the natural worldò (UNESCO-IBE, 

2012a, p. 10).  

According to the  Croatian law, teachers are obliged to implement 

activities in their curricula, aimed at education of youth about 

citizenship. Specifically, at the local level, the  City of Rijeka started 

to implement civic education (CE) in several primary schools in the 

school year of 2016/2017, when it was experimentally introduced to 

the educational system as an extracurricular activity.  Nevertheless, 

there are some problematic p oints in carrying out the subject of civic 

education in formal education. Main disadvantages of current 

implementation pertain to its non -mandatory feature, i.e. students 

file://///192.168.4.23/Dati/Public/EU/CSF/ERASMUS+/APPROVATI/KA3%202016%20-%20CSF%20BRIGHTS/WP2%20-%20Training%20needs%20analysis/Recommendation%202006/962/EC%20on%20key%20competences%20for%20lifelong%20learning
file://///192.168.4.23/Dati/Public/EU/CSF/ERASMUS+/APPROVATI/KA3%202016%20-%20CSF%20BRIGHTS/WP2%20-%20Training%20needs%20analysis/Recommendation%202006/962/EC%20on%20key%20competences%20for%20lifelong%20learning
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arenôt obliged to attend CE classes, insufficient and uneven design of 

material conte nt and teaching methods, as well as inadequate 

proficiency of teaching staff to successfully conduct their classes.  

I n Belgium, where education is a regional matter, Global Education 

(GE) is integrated in a number of ways, especially in secondary 

education  where the terms World Citizenship Education  and local -

global  are mentioned . In the Flemish schools Education for 

Citizenship  is primarily addressed through the compulsory core 

curriculum , while i n the French community citizenship skills are 

implicitly present in the ñMission Decreeò and explicitly dealt with in 

the ñDecree for Citizenshipò. 

3.1.3.  Youths and GCE in non - formal educational settings  

When it comes to non - formal and informal education, youths and 

youth workers are the main target group taken into co nsideration 

both from public (local governments) and private (NGOs) bodies.  

The Umbria Region , in Italy,  has carried out  LEX GOV ï Partecipa 

Pensa, Proponi  ï a participatory process in which the main 

organizations representing the youth world at regional level 

contributed to the definition  of a Regional Law on Youth Policies  

(Regional Law February 1st 2016 n.1 ) . Young people living  in the 

territory of the Umbria Region (Article 14) who have reached the age 

of 16 can : participate in consultative referendums , make petitions to 

propose laws, be consulted, participate in projects (e -democracy, 

open government, open data). In order to  ensure their participation , 

the Regional Government  supports ( Articles  15 -17): creativity and 

art, use of cultural goods and acti vities, volunteering and 

participation in the regional civil service, initiatives to improve the 

intercultural dialogue of young migrants (especially those of second 

generation). Moreover, a  portal for young people is being completed, 

linked to a  youth and  student card and a regional youth day on an 

annual basis to enhance creative, artistic, sporting and 

entrepreneurial experiences.  

In Croatia, there are several actors (NGOs, CSOs, libraries, etc.) 

which work at local, regional, and national levels and ca rry out 

activities aimed at promoting citizenship, human rights, 

multiculturalism, etc. For example, Centre for Peac e Studies has been 

engaged in Civic Education (CE)  through advocacy, education of 
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teachers and associate specialists as well as supporting s chools in 

their effort to introduce and conduct CE. During the last five years 

they have been active in the area of GCE within the GOOD Initiative 

(The Initiative for the Introduction of Systematic and Quality 

Education for Human Rights and Democratic Soci ety), through 

creating advocacy materials and analyses, organizing round tables 

and conferences with key stakeholders, commenting the CE 

curriculum, and having meetings with representatives from relevant 

institutions. They have also participated and contri buted to two CE 

campaigns ï one of which aimed to inform the public about CE and 

the other to gather support for the introduction of CE into the school 

curriculum. The goal of the Initiative is the quality introduction of CE 

into formal education in Croati a. In the collaboration with Croatian 

Youth Network, they have also issued the document ñStarting points 

for the introduction of the subject Education for human rights and 

democratic citizenship into formal educational system ò. 

One of the most i mportant 

realities in Greece is 

AIESEC  an NGO for youth 

managed by youth, 

established in 1948 (since 

1958 operating in Greece) . 

It consists of 128 member -

committees administered by 

youth from all over the world. Each committee mana ges and 

implements projects for youth with the contribution of thousands of 

partner - institutions all over the world. These projects give the 

opportunity to young people to work on a volunteer basis all over the 

world, to find a suitable post for practice a ccording to their talents 

and preferences, or even launch their own start -up entrepreneurship. 

Aim and mottos: « we can expand the understanding of a nation by 

expanding the understanding of the individuals, changing the world 

one person at a time ». Vision:  «peace and enhancement of human 

capabilities». The most recent report (2013) shows AIESEC is present 

in 126 countries and territories all over the world. It h as realized over 

26.000 student  exchanges since its establishment, coordinated by 

over 70.000 ñAIESECersò. 

http://aiesec.gr/


 

 24  

 

TRAINING NEEDS ANALYSIS REPORT  

The European Commission support for the production of this publication does not constitute  

endorsement of the contents which reflects the views only of the authors, and the Commission  

cannot be held responsible for any use which may be made of the information contained therein. 

 

Finally, in the non - formal education in Belgium, GCE is strictly linke d 

to Development Education (DE), which is funded and regulated by 

the BELGIAN TECHNICAL COOPERATION (Belgian Development 

Agency ) that cooperates with KLEUR BEKENNEN and ANNONCE R LA 

COULEURS, respective ly the Flemish and French speaking 

government organisation s working around GCE. They support schools 

and organisations in their GCE initiative and organise trainings 

around GCE related topics.  

 

3.2.  Relevant initiatives around Europe  

853 implemented projects, ú 55.224.586,42 spent, 65 good practices 

and 3 success stories. These are the numbers that one can see if 

searching ñGlobal Citizenship Educationò in the Erasmus + Project 

Results Platform , the  official archive of projects funded under the 

LLP and the Erasmus+ programmes. From Youth exchanges to  

Strategic partnerships, but also adult and higher education staff 

motilities, GCE has definitely represented one of the most important 

topics for European collaboration, particularly thanks to the 

contribution of coordinating organisations from Germany, the United 

Kingdom and France.  

 

Table 1 ï Data elaborated from the results obtained through the E rasmus+ Project 

Results Platform  
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Therefore, n ot aspiring to provide a compendium of GCE initiatives in 

Europe, the partnership of the BRIGHTS projects has conducted a 

desk research on already existing networks, projects and other 

initiatives at EU, nati onal and local level, which are more relevant for 

the projectôs topics (digital storytelling) and targets 

(teachers/trainers). Here below we offer a brief representation of the 

results obtained with the research, mapping the most relevant 

initiatives . 

 

 

 

 

 

  

 

  

 
Intercultural dialogue for 

young adults through digital 

storytelling ï CLICK HERE  
 

 
Development and 

global citizenship 
education at school ï 

CLICK HERE  

 

 
pRomotIng Global 
citize nsHip education 

Through digital 

Storytelling ï CLICK 

HERE  

 

 
Global Citizenship 
Campaign of Youth for 

Understanding Network  

ï CLICK HERE  

 

 
Fostering Civic 
Competences amongst 

students ï CLICK HERE  

 

 
 

Democracy and Human 

Rights Education in Europe  

ï CLICK HERE  
 

 
Travel pass to democracy: 

supporting teachers for active 

citizenship  ï CLICK HERE  

 

 
Network of schools 

promoting Peace 

Education ï CLICK 

HERE  

 

 
Educational challenge 
and a MOOC on 

eDemocreacy designed 

for Italian high -school 

students ï CLICK 

HERE  

 

  
UNESCO Associated 

Schools Network ï 

CLICK HERE  

 

 
Youth projects and 

volunteering ï 

CLICK HERE  

 

 
Sustainability 

Observatory 

is a database 

of good 
practices ï 

CLICK HERE  

 

  
Advocacy for GCE in  formal 
and non - formal educational 

ï CLICK HERE  

 

  
Center for Peace Studies and 
Human Rights  ï CLICK HERE  

 

   
Flemish umbrella organisation 

for a fair world without 

poverty  ï CLICK HERE  

 

   
French and German speaking 

federation of associations for 

development cooperation ï 

CLICK HERE  

 

http://www.comundos.org/en
http://www.unmondounfuturo.org/
http://www.rightsproject.eu/
http://www.rightsproject.eu/
https://eee-yfu.org/projects/global-citizenship-campaign/campaign-info/
http://www.civicoproject.eu/
http://www.dare-network.eu/
http://pjp-eu.coe.int/en/web/charter-edc-hre-pilot-projects/projects/travel-pass
http://www.lamiascuolaperlapace.it/
http://www.lamiascuolaperlapace.it/
http://www.ascuoladiopencoesione.it/about-opencoesione-school/
http://www.ascuoladiopencoesione.it/about-opencoesione-school/
http://en.unesco.org/aspnet/globalcitizens/about/aspnet
http://aiesec.gr/









































